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ABSTRACT
University teachers are one of the main figures in the European convergence process, but their attitude 
towards the reform of Spanish university studies is unknown. Therefore, the objective of this study is to 
evaluate the satisfaction of Social and Legal Sciences teachers towards the introduction of the European 
Higher Education Area (EHEA). The sample was made up of 3,068 teachers from Spanish public universities, 
who teach in the said field. An online questionnaire was created for this purpose, with questions relating to 
the EHEA, teacher tasks and training, as well as aspects related to methodology and the teaching and 
learning process, amongst others. Cronbach´s alpha coefficient was .81. It is a population-based, descriptive 
study using a cross-sectional survey with a probability sample. In the results it can be observed that only 
9.3% of teachers are satisfied with the adaptation of higher education to the EHEA. Finally, the limitations 
faced by teaching staff in consolidating this process will be discussed. 
© 2014 Colegio Oficial de Psicólogos de Madrid. All rights reserved. 
Satisfacción de los profesores de Ciencias Sociales y Jurídicas con la introducción 
del Espacio Europeo de Educación Superior
RESUMEN
El profesorado universitario conforma una de las figuras principales en el proceso de convergencia europea, 
pero se desconoce cuál es su actitud hacia la reforma de los estudios universitarios en España. Por ello, el 
objetivo del presente estudio es evaluar la satisfacción del profesorado de la rama de Ciencias Sociales y 
Jurídicas ante la implantación del Espacio Europeo de Educación Superior (EEES). La muestra estuvo com-
puesta por 3.068 profesores pertenecientes a universidades públicas españolas, que imparten docencia en 
titulaciones de dicha rama. Se aplicó un cuestionario online, elaborado ad hoc que consta de preguntas rela-
cionadas con el EEES, tareas y formación del profesorado, así como aspectos relacionados con la metodolo-
gía y el proceso de enseñanza-aprendizaje, entre otros. El coeficiente alfa de Cronbach fue de ,81. Es un es-
tudio descriptivo de poblaciones mediante encuesta con muestra probabilística, de tipo transversal. En los 
resultados se observa que sólo el 9,3% de los profesores está satisfecho con la forma en la que se está desa-
rrollando la adaptación de la educación superior al EEES. Finalmente, se realiza una reflexión sobre las limi-
taciones que encuentra el profesorado para lograr la consolidación de este proceso.
© 2014 Colegio Oficial de Psicólogos de Madrid. Todos los derechos reservados.
The European Higher Education Area (EHEA) was formed in 1999 
in order to achieve quality in European Higher Education and create 
a knowledge-based economy. Mobility is one of the main objectives 
of this process. Therefore, university rankings comparing institutions 
are useful for students and teachers while planning stays abroad, 
both for training and research purposes (Bengoetxea & Buela-Casal, 
2013).
The latest study regarding trends in European Higher Education 
shows that the main reforms employed in Spain are on track to 
achieving greater autonomy and guaranteeing quality, as well as 
making changes in the introduction of new cycles and in the credit 
system, amongst others (European University Association, 2010). 
Therefore, Spain’s evolution towards the new model throughout 
the transitional decade has been analyzed in several studies 
(Aghion, Dewatripont, Hoxby, Mas-Colell, & Sapir, 2008; Ariza, 
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Bermúdez, Quevedo-Blasco, & Buela-Casal, 2012; European 
Commission, 2008a, 2008b). However, there are also limitations 
when trying to achieve total convergence between countries, 
especially in aspects related to doctoral studies (Ariza, Quevedo-
Blasco, Bermúdez, & Buela-Casal, 2012, 2013). Not only have there 
been changes in Higher Education, but also in research. The 
European Research Area (ERA), a strategy introduced at the Lisbon 
European Council (2000), was established to strengthen research in 
Europe and contribute in the development of a knowledge-based 
economy.
A new educational paradigm has emerged alongside the EHEA 
process (De Miguel, 2006) for which the people involved in this 
process must be prepared. This has led to the transformation of 
university education, but it is unknown if this approach is really 
being carried out in day to day practice and the opinion of one of the 
main figures participating in this process, that is, the teaching staff. 
Job satisfaction in the education field offers benefits for the 
people involved, improves educational quality and increases the 
prestige of educational institutions (Anaya & Suárez, 2007). According 
to Monereo (2010a) there is a certain reluctance to change amongst 
part of Spanish university teachers, and therefore it is difficult to say 
if they are really taking on the new role in the classroom. The cost of 
modifying teaching methods could explain the resistance of some 
teachers towards this change (Monereo, 2010b). Fernández, Carballo 
and Galán (2010) stated that it is necessary for teachers to accept the 
change and have a positive attitude towards Spain’s adaptation to the 
EHEA.
Despite the fact that there are studies analyzing the opinion of 
teachers regarding the quality of Higher Education and EHEA 
adaptation, as well as their satisfaction before consolidation 
(Cardona, Barrenetxea, Mijangos, & Olaskoaga, 2009; Ferrer i Julià, 
2004), a more current assessment of European convergence is 
necessary. Knowing the satisfaction and teaching experience 
surrounding this process is vital as this is a historical event in Europe 
in the education field. Therefore, the aim of this investigation is to 
analyze the satisfaction of Spanish Social and Legal Sciences teachers 
after the introduction of the EHEA. This was also done recently in a 
study evaluating the satisfaction of Health Sciences teachers towards 
European convergence (Ariza, Quevedo-Blasco, Ramiro, & Bermúdez, 
2013). This way the strengths can be analyzed and also possible 
aspects that could limit teachers in their involvement in European 
convergence.
Method
Participants
The sample was made up of 3,068 teachers from Spanish public 
universities (both permanent non permanent members of staff) in 
the Social and Legal Sciences field.
Materials
–   Survey regarding the Satisfaction of Spanish University Teachers 
towards the introduction of the EHEA, created  ad hoc (Ariza, 
Quevedo-Blasco, Ramiro et al., 2013). It has 65 mixed questions, 
organized in blocks with i) personal and professional 
information, ii) general and institutional aspects of the EHEA, 
iii) teaching, research and management, iv) methodology and 
the teaching and learning process, v) student assessment, vi) 
teacher training, vii) coordination, organization and resources 
and viii) comments and additional suggestions. Cronbach´s 
alpha coefficient was .81.
–   Data base with the emails of teaching staff. 
–   It application designed for the study in order to send and apply 
the survey, as well as collecting results.
Design and Procedure
It is a population-based, descriptive study using a cross-sectional 
survey with a probability sample. The article was written following 
the patterns and recommendations proposed by Hartley (2012). 
Firstly, a questionnaire was created for this purpose, regarding the 
satisfaction of teachers towards the introduction of the EHEA, which 
was checked by experts with experience in university teaching and 
in the adaptation of old degree certificates to the EHEA. After 
assessment and following the recommendations of the experts, 
some items of the questionnaire were re-written, maintaining the 
same number of questions as the previous version. A sample selection 
was then carried out amongst Spanish university Social and Legal 
Sciences teachers, with a 97% confidence level (3% estimation error). 
Teachers were sent an invitation to participate in the study and they 
could access the questionnaire through an electronic link using their 
own password (to avoid that one person answer the questionnaire 
more than once), so the whole process was carried out in an 
individual and anonymous manner. The Spanish Personal Data 
Protection Act was also upheld and data confidentiality was 
guaranteed.
Results
The questionnaire was answered by 3,068 Spanish public 
university teachers, with an average age of 46.2 (SD = 9.0), of which 
52.1% are male and 47.8% female. Of the total, 58.4% were permanent 
members of staff, mainly senior staff members (37.9%), and the rest 
non permanent members of staff. The teachers surveyed have been 
teaching for 17.2 years on average (SD = 9.7) and 51.1% have carried 
out at least one research period. In Figure 1 you can see the ten 
universities with the highest participation of teachers in the study.
General and Institutional Information
Of the teachers surveyed, 45.9% thought that the EHEA adaptation 
process in Spanish Higher Education is not being implemented 
correctly, both in structure, as in organization and methodology, 
followed very closely by teachers who considered that it could 
improve (43.1%). Only a small percentage (9.3%) believed it is being 
implemented correctly. Likewise, 49.4% doubted that these changes 
will produce positive effects in university education, 26.7% thought 
that they will not be positive compared to 22.7% who considered that 
Figure 1. The ten Spanish public universities with the highest number of teachers 
participating in the survey. 
Note. UB= University of Barcelona; UNIZAR= University of Zaragoza; UCM= 
Complutense University of Madrid; UAB= Autonomous University of Barcelona; URJC= 
University Rey Juan Carlos; US= University of Seville; UGR= University of Granada; 
UCLM= University of Castilla-La Mancha; UV= University of Valencia; UM= University 
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they will. Regarding the adaptation of lesson plans to the EHEA, 
43.8% of the total stated that it has taken quite a lot of effort (see 
Figure 2).
Out of the total number of teachers, 58.2% felt prepared for the 
change and found it easy to adapt to the EHEA system and 17.5% were 
more satisfied with study organization before the reform. The change 
was not noticed by 14.5% because they started working after the 
EHEA had already been introduced in the university. In general, the 
majority of teachers felt moderate satisfaction towards certain EHEA 
changes (see Figure 3), such as degree structure (33.4%), the credit 
system (32.1%), the grading system (31.2%), the European Diploma 
Supplement (33.4%) and teaching accreditation (35.6%). A very small 
percentage of teachers expressed a high level of satisfaction towards 
these changes. Specifically, the European Diploma Supplement 
highly satisfied 12% of those surveyed, followed by the credit system 
(7.9%). 
Regarding the possibility of returning to the old system 48.2% 
would not go back, compared to 36.4% that would. A small percentage 
did not know how to answer (15.3%). In total, 31.6% stated that the 
quality of Higher Education will improve moderately; 28.5% thought 
that it will improve very little and 21% considered that it won’t 
improve at all. A small percentage believed that the quality of 
university education will improve quite a lot (16.5%) or a lot (2.1%), 
becoming more efficient and effective.
In Figure 4 the time considered necessary to carry out 
Undergraduate studies can be seen. The majority thought that four 
years is adequate (41.7%), followed by those considering that five 
years is more appropriate (33.5%) and 1.1% stated that it should 
depend on the degree, amongst other aspects. In Figure 5 it is shown 
that for Masters Degrees, 46.2% would prefer a length of two years 
(120 ECTS) and 0.9% would prefer a different length, stating that it 
should depend on the content of the Master or the duration of 
Undergraduate studies.
Regarding the amount of information received by teachers while 
adapting their subjects to the EHEA, the majority stated that they 
received quite a lot (44%) (see Figure 6). Likewise, 61.3% declared that 
there are collaboration plans with teachers for EHEA adaptation in 
their centers or universities. However, 20% did not know of the 
existence of any plan and 18.6% reported that no such plan exists.
Teaching, Research and Management
Of the total number of teachers, 50.6% affirmed that their teaching 
plan is quite well adapted to the EHEA (see Figure 7) and 29.9% 
maintained that they now need more time to prepare classes than 
with the old system.
One of the questions put to teaching staff was related to the level 
of effort needed to carry out some of their tasks as teachers. Student 
assessment has taken a lot of effort for the majority of teachers 
(39.3%), quite a lot of effort to organize and implement practical 
classes (34.5%), act as mediators between knowledge and students 
(34.6%), conducting seminars (32%), orientating and supervising 
Figure 2. Percentage of Spanish university Social and Legal Sciences teachers according 
to level of effort in adapting classes to the EHEA.
Figure 3. Percentage of Spanish university Social and Legal Sciences teachers according 
to satisfaction with certain aspects related to the EHEA.
Note. ECTS= European Credit Transfer System; EDS= European Diploma Supplement.
Figure 4. Percentage of Spanish university Social and Legal Sciences teachers according 
to the duration considered most appropriate for Undergraduate studies. 
Figure 5. Percentage of Spanish university Social and Legal Sciences teachers according 
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students (31.8%) and teaching coordination (32.3%). Organizing and 
teaching theory classes took moderate effort (33.6%) and carrying 
out tutorials (29.8%).
In total, 60.3% had a positive vision of the ERA and 49.5% stated 
that, since incorporation in the EHEA, they would like to be able to 
spend more time on research. With regard to what they consider the 
most appropriate way to follow doctoral studies for student’s 
training, 34.5% chose the new Postgraduate program, following a 
period of Master studies and another of Doctoral studies. 27.1% opted 
for the traditional Doctoral studies and 19.6% do not have enough 
information about the new structure to judge. The majority of 
teachers preferred the traditional doctoral thesis (61.9%), compared 
to 26.3% who opted for the compilation of articles. Besides this, 51.1% 
thought that it is possible to complete it in three years depending on 
the field. However, 62.3% declared that thesis quality will not be 
increased with the new Doctoral studies. The majority (31.6%) were 
indifferent to the creation of Doctoral Schools. 
Regarding the time dedicated to management related tasks since 
Spain’s incorporation in the EHEA, 60% stated that they would like to 
dedicate more time to this task.
Methodology and the Learning and Teaching Process 
Of all teaching staff, 63% agreed that the teacher should act as a 
guide or mediator in the teaching and learning process, compared to 
22.3% that did not agree. However, 10.6% were indifferent to the use 
of this methodology in the classroom. Teaching students mainly in a 
traditional classroom environment was preferred by 26% of teachers, 
although 67% opted for the prevalence of new teaching techniques. 
Furthermore, besides the classroom, 63.5% of the teachers look for 
other environments to teach in. Besides, 44.3% thought that the new 
methodology arising from the influence of the EHEA will increase 
the quality of learning. In contrast, 42.6% did not think that this 
improvement will be produced.
With the appearance of the competence based assessment, it is 
interesting to find out how much teachers develop these abilities in 
students. As can be seen in Figure 8, almost half of the group 
confirmed that students develop quite a lot of the competences 
required for the subject (45.4%). However, 56.8% were doubtful that 
the acquisition of necessary competences is guaranteed with the 
current Doctoral studies. Regarding the use of Information and 
Communication Technology (ICT), 78.1% stated that they use it 
regularly. A small percentage still uses only traditional methods 
(2.6%).
Of all teachers, 40.7% thought that the motivation level of students 
with regard to acquiring their own knowledge is low, followed by 
those considering that the students have a medium level (33.9%) (see 
Figure 9). Furthermore, 55% stated that their students use the tutorial 
system with very little frequency in order to ask queries about 
material (see Figure 10).
Figure 6. Percentage of Spanish university Social and Legal Sciences teachers according 
to the amount of information received regarding the EHEA.
Figure 7. Percentage of Spanish university Social and Legal Sciences teachers according 
to the adjustment level of their teaching plan to the EHEA. 
Figure 8. Percentage of Spanish university Social and Legal Sciences teachers accor-
ding to the level of competences developped by students.
Figure 9. Percentage of Spanish university Social and Legal Sciences teachers according 
to their opinion regarding the level of motivation of students in acquiring their own 
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Student assessment
The assessment method preferred by Legal and Social Sciences 
teachers is both objective and competence based (63.6%), 14.5% 
preferred only objective based assessment, and 10.5% only 
competence based. In total, 55.6% do not find it difficult to assess the 
competences actually acquired by students; although part of them 
do have some difficulty (40.8%). The majority of teachers opted for 
continuous assessment, that is, throughout the whole academic year, 
both for theory classes (57%) as for practical classes (87.8%). The 
teachers that chose the option “other” combine both types of 
assessment. The rest, carry out assessment once the subject has been 
completed. 37% declared that there are no differences between the 
academic results of the old and new systems, although 30% thought 
they were better before the introduction of the EHEA. 
Teacher training
In total, 58.8% thought they have adequate training to teach in the 
EHEA context. Although 35.8% maintained that they could improve 
and would need to receive more training. In fact, 74.5% stated that 
their university provides them with the necessary resources to 
improve their training (e.g. courses, materials, etc.). The idea of 
lifelong learning motivates almost all teaching staff, and this is one 
of the aims of the EHEA (94.3%). Regarding teacher mobility to other 
European countries, 59.1% aim to carry out a temporary stay abroad, 
25.5% stated that they will not and 12.1% had never thought about it. 
Coordination, Organization and Resources 
Regarding the teacher coordination, 29.6% declared that there is 
very little and 42.9% stated that there is a lot. A small percentage 
stated that there is no coordination at all amongst them (8.6%). With 
regard to organization, the answer of most of those surveyed to one 
of the challenges of the EHEA, the reduction of the student ratio in 
the classroom, was that this step was not being carried out in their 
centre (69.3%). Hence 74.4% stated that they have more than 65 
students in the classroom. 
In Table 1 the amount of resources received by teachers in their 
centre to meet the demands of the EHEA can be seen. In general, the 
majority of teaching staff receive very little human resources (32.5%), 
economic resources (45.2%) and materials/infrastructure (32.7%). 
Suggestions for Improvement
Of all Social and Legal Science teachers, 38.9% wanted to express 
their opinion regarding the problems surrounding the introduction 
of the EHEA in Spain (see Table 2). Besides this, they make suggestions 
in order to improve its consolidation (see Table 3). 
Discussion
In this investigation, the aim was to find out the opinion regarding 
the introduction of the European Higher Education Area (EHEA) of a 
representative sample of Spanish university teachers in the Social 
Figure 10. Percentage of Spanish university Social and Legal Sciences teachers 
according to the frequency with which students visit tutorial sessions.
Table 1
Percentage of Spanish university Social and Legal Sciences teachers according to human 
resources, economic resources and materials/infrastructure received in their centre
Resources None Little Some Quite a lot A lot
Human 10.6 32.5 26.2 23.2 7.4
Economic 27.7 45.2 21.8   7.2 1.8
Materials/infrastructure 10.3 32.7 29.4 21.7 5.7
Table 2
EHEA problems detected by Spanish Social and Legal Sciences teachers
Problems with EHEA introduction
General and institutional aspects
–   Practical ideas to adapt teaching to the EHEA have not been transmitted. 
–   Bad planning while implementing the system.
–   Undergraduate and Master studies differ in time (4/1 compared to 3/2) in the 
majority of European countries. 
–   University autonomy is endogamic, especially when creating syllabuses and 
establishing degrees. 
–   There are syllabuses that replicate departmental needs instead of those of 
the market or of students. 
–   There are degrees with hardly any job prospects in Spain, making the 
employability of graduates in the labor market difficult. 
–   The ECTS is badly calculated for students and does not apply to teaching staff. 
–   Differences in the number of ECTS of the same subject vary in each faculty, 
leading to problems in the recognition of academic qualifications. 
–   The quarterly subject system (some should be yearly to facilitate their 
comprehension), as well as loss of optional subjects and free choice credits. 
–   Increase of bureaucracy.
–   Difficulty in conciliating personal and working life. 
Teaching and investigation
–   The introduction of the ECTS and the administrative tasks associated with 
the EHEA take time away from research. 
–   Teaching dedication is not valued. 
Methodology in the classroom
–   Competence based learning is badly understood and badly applied. 
–   EHEA methodology is not appropriate for all subjects. 
–   Passive attitude and unwillingness of students towards autonomous learning, 
as well as motivation. 
Assessment
–   Competence based assessment is not appropriate for all disciplines. 
–   Continuous assessment makes it easier to pass but does not necessarily 
improve the level of knowledge of students. 
–   Important decrease in the demands made on Undergraduate students. 
Teacher and student training
–   Training courses for teachers are of a low quality. 
–   Each degree has its own syllabus making student mobility difficult. 
–   The quality of training offered to students is lower than with the traditional 
system due to lack of time to absorb knowledge. 
–   Students enter University with a very low cultural and knowledge level. 
Coordination, organization and resources 
–   Lack of coordination between teachers and departments. 
–   The high number of students impedes the methodology, continuous 
assessment, laboratory practical lessons, competence based assessment and 
leads to higher teaching time. 
–   Lack of teaching and research financing. 
–   Little possibility of doing a paid Doctoral program, hindering good training.14  T. Ariza et al. / The European Journal of Psychology Applied to Legal Context 6 (2014) 9-16
and Legal Sciences field, in order to follow the evolution of the 
changes produced in Higher Education and in what way this process 
has affected teaching. 
In the study of Ariza, Quevedo, Ramiro et al. (2013), the majority 
of Health Sciences teachers declared that the EHEA adaptation 
process could be improved. However, teachers in the Social and Legal 
field are not satisfied with the way in which this process has 
developed. Furthermore, approximately 76% are not convinced or 
have doubts that the changes made in Higher Education are going to 
produce positive effects in university education. Adaptation to the 
new plans has been easy for more than half of the group, and 
although it has been a lot of effort for most of the teachers to adapt 
subject planning to EHEA requirements, almost 80% stated that 
theirs complies a lot or quite a lot with the guidelines. 
A high percentage of teachers showed little or no satisfaction 
towards the degree structure, maybe (as seen in the open questions) 
because in Spain the same structure as the majority of EHEA countries 
should have been implemented, three years for Undergraduate 
studies and two years for Master studies, so a 3+2 structure rather 
than 4+1, as in place in Spanish higher education. The European 
University Association (2010) maintains that one of the problems 
with European convergence is the length of studies. In a minority of 
countries the 4+1 structure has been implemented, which could 
hinder mobility between countries. This makes the organization of 
mobility complicated both for Spanish students who want to study 
in another EHEA country, as for the rest of European students who 
want to study in Spain. Therefore, there is some concern about the 
recognition of qualifications, especially Master degrees (European 
University Association, 2010). In this case, most teachers prefer that 
Master programs cover two academic years, as do the Health Sciences 
teachers (Ariza, Quevedo-Blasco, Ramiro et al., 2013).
While discussing Postgraduate studies, it is also interesting to 
look at aspects related to the assessment of research tutoring quality 
in Doctoral studies and thesis management (Baptista & Huet, 2012). 
With regard to thesis format, almost 62% prefer the traditional thesis, 
so it would seem that there are teachers who opt for the new doctoral 
structure, but with aspects that they think worked well in the past. 
In the study of Ariza, Quevedo-Blasco et al. (2012), in which the 
opinion of experts regarding doctoral training was seen, this 
percentage is reduced, as approximately 40% of Spanish Postgraduate 
program coordinators, who had received the old quality certification, 
opted for the classic format. The same results were obtained in the 
study by Quevedo-Blasco and Buela-Casal (2013). In contrast, most of 
the teachers in the Health field (47.6%) preferred the compilation of 
articles (Ariza, Quevedo-Blasco, Ramiro et al., 2013). In the work by 
Quevedo-Blasco, Ariza, Bermúdez and Buela-Casal (2013) it was 
found that part of the Social and Legal Sciences teachers prefer the 
compilation of articles and more than half say that they should be 
published in journals of the Journal Citation Reports. In this regard, 
it must be stated that the current interest in studies analyzing 
indicators of scientific production related to doctoral programs and 
to the production of researchers (Musi-Lechuga, Olivas-Ávila, & 
Castro, 2011; Olivas-Ávila & Musi-Lechuga, 2012; Purnell & Quevedo-
Blasco, 2013).
Teachers showed a moderate satisfaction towards the grading 
system, the European Diploma Supplement and teaching 
accreditation. It can also be seen that they are not satisfied with the 
development of these changes and are slightly more satisfied with 
the European Diploma Supplement which, while its use is widespread 
in the EHEA (Ariza, Quevedo-Blasco, Bermúdez et al., 2013), does not 
contemplate learning results (Sursock & Smidt, 2011).
A high percentage of teachers would not return to the old system 
and think that quality in Higher Education will improve very little 
with the introduction of the Bologna Process. Therefore, there is 
certain disbelief towards one of the principles of the EHEA as is the 
improvement in quality. Regarding the information and training 
offered to teachers about subject adaptation, this could be improved 
as a high percentage of the teaching staff did not receive what they 
needed (41.7%) and 23.2% did not know if a plan actually exists, 
which may have led to uncertainty and some resistance to the 
change. On the other hand, there are studies that conclude that 
teacher training has been of a high quality (Vázquez, Alducin, Marín, 
& Cabero, 2012).
Attitude towards the ERA is generally positive and there is not a 
unanimous opinion regarding the introduction of the Doctoral 
Schools, because, although most are indifferent, there are not many 
differences between those that think they are positive and those that 
think they are negative. Because of this several studies are being 
performed on this subject (Castro, Guillén-Riquelme, Quevedo-
Blasco, Bermúdez, & Buela-Casal, 2012). Regarding the possibility of 
completing the thesis in three years, the majority stated that it could 
be possible depending on the field of investigation. This may be 
verified in the data of the Directorate General for University Policy 
(2010), which show that the average length taken by Spanish 
students to complete the thesis is 6.5 years in Social Sciences, so we 
would have to wait to see the results of this new measure. 
The introduction of the EHEA has brought with it an innovative 
methodology in the classroom, which was already used before the 
Bologna Process and that is the professor’s role as guide or mediator 
and a more active role by students in the acquirement of knowledge. 
However, some of the teachers are still reluctant to act in this way 
and prefer to teach students mainly through traditional classes. 
Maybe it is because the introduction of the EHEA has led to more 
dedication and time to prepare classes. It must be stressed that 
around 60% stated that, since the introduction of the EHEA, they 
need more time to organize classes and it takes them much more 
effort to assess students (39.3%). In the study of Ariza, Quevedo-
Blasco, Ramiro et al. (2013) this percentage is reduced in the Health 
field, to 47.4% and 26.1% respectively. However, Monereo, Badia, 
Table 3
Suggestions for improvement by Social and Legal Sciences teachers for the 
introduction of the EHEA in Spain
Suggestions for improvement
–   Regulate and supervise the teaching coordination of staff. 
–   Implement an inspection system in university education to control possible 
irregularities.
–   More flexibility in each discipline in order to opt for competence or contents 
based assessment. 
–   Implement common core subjects in each degree in different universities and 
offer annual subjects again (or divide them in two).
–   More economic resources allowing for the recruitment of a higher number of 
teachers and resources leading to reduced groups in the classroom. Besides, 
more resources to be able to invite foreign teachers to universities to offer 
seminars or as visiting teachers, carry out research trips abroad, assistance to 
international congresses, etc.
–   Stricter selection of teaching staff and students.
–   Revise planning, distribution and management criteria of academic times 
(calendars and timetables) in teaching and learning processes, favoring a 
more flexible articulation, adapted to the work of the teacher-researcher and 
of students. 
–   Implement a system similar to other EHEA countries, in which Doctoral 
students work in smaller groups (called working groups) with 6-7 students, 
allowing for a real continuous assessment and increasing the experience of 
doctoral students. Senior staff would give classes to higher groups (200-300 
people), between 6-7 classes per subject.
–   Establish effective conciliation policies between family and work life, and 
facilitate research stays abroad for teachers.
–   Increase grant financing so that students can carry out stays abroad.
–   Improve the teaching quality assessment system, including other aspects, 
besides the opinion of students.
–   Make it easier for teachers to give classes related to their line of investigation.
–   Establish opportunities to give classes in English in universities. 
–   Implement common syllabuses in each degree, at least in the first two years 
and then each University/Faculty should offer specialization tracks, to 
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Bilbao, Cerrato and Weise (2009) stated that in certain occasions 
changing the teaching strategy does not work, as adaptation requires 
a greater change that would affect professional identity. According to 
Cardona et al. (2009) the effect that the EHEA could have on teaching 
quality is not very well valued by teachers because other contextual 
reforms would have to be made. Nonetheless, the results of this 
study are quite evenly matched between those professors that think 
that learning quality will improve with this methodology compared 
to those that think it will not.
It is also interesting that part of the teaching staff thought that 
their teacher training could improve. Specifically, Álvarez-Rojo et al. 
(2011) pointed out that teachers have a greater need for training in 
skills related to the innovative elements of teaching in the EHEA. 
Thus, the importance of creating instruments to evaluate teaching 
activity in Higher Education (Bol-Arreba, Sáiz-Manzanares, & Pérez-
Mateos, 2013) and evaluate the effect of general competence 
acquisition on teaching (Cáceres-Lorenzo & Salas-Pascual, 2012).
More than 94% of the teachers supported lifelong learning. This is 
positive as they are aware of the need to continue improving their 
knowledge and skills. In the study by Ariza, Quevedo-Blasco, Ramiro 
et al. (2013) 40.6% of teachers in the Health area intended to carry 
out a temporary stay abroad. This percentage increases in Social and 
Legal Sciences teachers to approximately 60%. Despite the fact that 
personal mobility in Europe has grown considerably compared to 
previous years (European University Association, 2010), part of the 
teachers do not plan on carrying out any stay abroad (some have not 
even thought about it), despite the advantages this would have in the 
improvement of skills. This may be due to the difficulty in obtaining 
funds. 
A larger State inversion in R+D would be essential because this 
would benefit Spanish research and the university system in general. 
In 2010, Spain invested 1.37% of its gross domestic product in R+D 
(Organisation for Economic Cooperation and Development, 2012), 
being one of the countries in the European Union (EU) to invest least 
in this field. Besides, this figure has decreased in recent years. An 
increase in this type of inversion would make it possible for Spanish 
Teaching and Research Staff (TRS) to have more opportunities to 
improve their training by carrying out research in centers abroad. 
The difficulty in conciliating academic and working life could be 
another cause impeding mobility (De Filipo, Sanz, & Gómez, 2009).
Another measure in order to make the EHEA principles possible is 
the reduction of the student ratio in the classroom. However, almost 
70% of teachers stated that this is not being done in their centre. This 
could be related to the resources available by faculties, as teachers 
receive little human, economic and infrastructure resources, making 
it practically impossible to reduce the number of students per class. 
Besides, the more students there are in a class, the more difficult it is 
that all students participate actively. It is essential that for students 
to have an active role they are motivated, however, more than half of 
teachers stated that the level of motivation of their students is low or 
very low and they do not assist tutorials very frequently. In this 
regard, Vicario and Smith (2012) maintain that there is also some 
resistance from students towards the EHEA. Students are a key 
element in this process, and therefore it is very important to improve 
processes of self-perception of knowledge by students in order to 
promote more efficient learning (Sáiz-Manzanares & Payo-Hernanz, 
2012). This task is complicated considering the organization and 
operation of the Spanish education system, in which in the previous 
stages to university education traditional teaching methods are still 
used, with a more passive role of students. Added to this is the 
disinterest shown by students, caused by the poor job prospects in 
Spain (Tejedor & García-Valcárcel, 2007).
With regard to competence development in students, another of 
the changes arising from the EHEA, it is proving to be positive as only 
a small percentage of teachers consider that students acquire little or 
no competences in their classes. The difficult part is to assess them, 
as 71% of teachers stated that it requires quite a lot or a lot of effort 
to assess students, and almost 41% found it quite difficult to assess 
competences. Besides this, they have doubts that in the Postgraduate 
level the acquisition of competences necessary to successfully 
complete it is guaranteed. However, there is a wide debate regarding 
the usefulness of the competences developed by university students 
in their professional career. According to Ferrer and Julià (2004), in 
some cases the competences acquired are not exactly those necessary 
for their future. 
The fact that most of the teachers opt for continuous assessment 
is very positive. Fraile, López-Pastor, Castejón and Romero (2013) 
found that in this way students obtain a better academic performance. 
Although, with regard to the academic results of students, there is 
not a lot of difference between those that think that the grades of 
Diploma/Degree students and those of Undergraduate students are 
practically the same, and those that think they were better before 
the introduction of the EHEA. 
As has been seen there are still doubts regarding this 
institutionalization process. There was some uncertainty in the 
group as to if the changes are being carried out correctly, and above 
all, if they will be beneficial for Spanish university education. In any 
case, it can be noted that all teachers coincide in that a higher State 
investment is essential for the consolidation of the EHEA, and that 
financing and quality are related (Buela-Casal et al., 2013). 
In conclusion, it cannot be stated that teachers are satisfied with 
this adaptation, because it is still not clear if the positive effects 
produced in Higher Education compensate for the effort that is being 
carried out. While it is true that we would have to wait to see if the 
EHEA will start to function correctly, as a reform in education does 
not produce changes on a short-term basis, nor does it improve the 
quality of education automatically (Sola, 2004). 
Finally, the continued legislative changes and controversial 
measures unrelated to European convergence applied to Spanish 
university teaching staff, may have affected opinion regarding the 
EHEA. Therefore, almost half of the group spoke out in the open 
question to give a negative vision of the process, due to difficult work 
conditions experienced by teaching and research staff in Spanish 
universities. Likewise, the fact that teachers from some institutions 
have participated more than others in the study could influence the 
results, as the EHEA has been implemented differently in each of the 
Spanish universities. It must also be considered that satisfaction was 
evaluated in a specific field of knowledge. It has been seen that, in 
certain aspects, there are differences to the opinion of Health 
Sciences teachers (Ariza, Quevedo-Blasco, Ramiro et al., 2013).
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